
What’s Hot What’s Not Should  
Be Hot

Should Not
Be Hot

Adolescent literacy (+) nnn nnn

Comprehension (–) n nnn

Critical literacy/reading nn n

Curriculum-based assessment (*) n n

Direct/explicit instruction nn n

Early intervention (–) n nnn

English as a second language/English-language learners nn nnn

Family literacy nn n

Fluency nn nn

Gender issues in literacy nn n

High-stakes assessment nn n

Informational texts nn nn

Literacy coaches/reading coaches nn nn

Motivation nn nn

Multicultural literature nn n

Phonemic awareness (–) n n

Phonics (–) n n

Political/policy influences on literacy (–) n nn

Preschool literacy instruction (–) nn nn

Professional staff development (*) n nnn

Reading/learning disabilities n nn

Response to intervention (*) n nn

Scientific evidence-based reading research & instruction nn n

Struggling readers (grade 3 & above) n nnn

Teacher education for reading (+) n nn

Technology n n

Word meaning/vocabulary (-) n nn

Writing nn nnn

Key
n  indicates that more than 50% of the respondents were in agreement (“hot” or “not hot”)
nn  indicate that at least 75% of the respondents were in agreement (“very hot” or “cold”)
nnn  indicate that all of the respondents were in agreement (“extremely hot” or “extremely cold”)
(+) indicates that the topic was hotter for 2007 than 2006
(–) indicates that the topic was colder for 2007 than 2006
(*) indicates that the topic was new for 2007

these topics, let’s look at how this list is 
compiled.

The survey
This survey of literacy leaders has 

been conducted each year since 1996. 
Between April and August, 25 literacy 
leaders are interviewed, either in person 
or by phone. All are read a standard 178-
word paragraph defining “hot” and “not 
hot.” It is also explained that their ratings 
of “hot” and “not hot” do not necessarily 
reflect their personal interest, or lack 
thereof, in a given topic. Rather, the rat-
ings refer to the level of attention a given 
topic is currently receiving.

After hearing the introductory para-
graph, each respondent is asked to rate a 
given topic as “hot” or “not hot.” Each re-
spondent is then asked if the topic 
“should be hot” or “should not be hot.” 
The resulting chart with the topics rated 
is then published in Reading Today at the 
beginning of the following year. 

Constructing the survey
Each year the 25 literacy leaders who 

responded to the list of topics the previ-
ous year are sent the previous year’s list 
and asked to make modifications, addi-
tions, and deletions. We enclose a self-
addressed, stamped envelope for them 
to send back their responses. If some of 
the literacy leaders fail to respond, they 
are called or e-mailed and urged to re-
spond. For the 2007 survey, 23 of the 
leaders in 2006 eventually provided sug-
gestions for additions, modifications, 
and deletions. Based on those sugges-
tions, we constructed this year’s list.

Two topics from 2006 were elimi-
nated: guided reading and literature-based 
instruction. Three topics were added: 
curriculum-based assessment, professional 
staff development, and response to inter-
vention. As in the year before, many of 
the 2006 literacy leaders also wanted 
gender issues in literacy eliminated, but 
since that topic has been on the list for a 
relatively short period of time, we de-
cided again to keep it for at least another 
year.

Selecting the respondents
We select each year’s respondents 

based on a number of criteria. The first 
and most important criterion is that they 
must have a national or international 
perspective on literacy. Thus, we often 
select those who are on the boards of 
prominent literacy organizations such as 
IRA, the National Reading Conference, 
and the College Reading Association. 
Some editors of the major journals in 
the field are usually included.

We also select respondents from vari-
ous geographical areas in the United 
States, from Canada, and from outside 
North America. The percentage of IRA 
members in a given area determines the 
number of literacy leaders we interview 
from that area. For instance, the Eastern 
region of the United States has approxi-
mately 27% of IRA’s individual members. 
Therefore, we should probably interview 
about seven literacy leaders from the 

East; this year we interviewed exactly 
seven literacy leaders from the East.

In assembling our list, we also try to 
see that different job categories are rep-
resented (such as teachers, college pro-
fessors, and administrators) and that the 
list is ethnically diverse. However, the 
main criterion for inclusion in the respon-
dent group is that the literacy leader has 
knowledge of trends and issues at the na-
tional or international level.

Reading the chart
The chart shows what the literacy 

leaders think is “hot” or “not hot” as well 
as what they think “should be hot” and 
“should not be hot.” One square in a col-
umn indicates that a majority of those 
interviewed gave a particular response; 
we call these topics “hot” or “not hot.” 
Two squares indicate that at least 75% of 
those surveyed gave a particular re-
sponse; we call those topics “very hot” or 
“cold.” Three squares indicate 100% 
agreement; we call these topics “ex-
tremely hot” or “extremely cold.”

On the chart a (+) indicates that the 
topic is hotter for 2007 than it was for 

2006. A (–) indicates that the topic is 
less hot for 2007 than it was for 2006. 
An (∗) indicates that the topic is new for 
2007.

Explaining some topics
Most of the topics listed on the chart 

are self-explanatory, although some-
times a given respondent can have his or 
her individual definition for a topic. 
However, several terms that appear to be 
of a distinctly U.S. origin require a bit 
more explanation.

A literacy coach or reading coach is a 
reading professional who focuses on 
providing staff development in reading/
language arts to teachers. Literacy coaches 
or reading coaches do this by modeling 
appropriate strategies, observing in 
classrooms, conferring with teachers, 
and conducting staf f development 
seminars.

Ideally, the literacy coach works in only 
one school and is a certified reading spe-
cialist. Unfortunately, in many instances, 
this is not the case; the literacy coach is 
not a licensed reading specialist and/or 
serves more than one school. 

The phrase response to intervention 
seems to be another one that is unique 
to the United States, and even some of 
our U.S. respondents were unsure of the 
term’s definition. Like many topics on 
the list, this term originated with some 
U.S. legislative action.

In order to curtail the number of re-
ferrals for special education, legislation 
now allows for some preventive mea-
sures. Thus, a percentage of the money 
normally allocated for special education 
can be used for quality in-class instruc-
tion; if that intervention does not work, 
some short-term, small-group or indi-
vidual intervention may be initiated, pos-
sibly by a reading specialist. If that does 
not work, the third level of intervention is 
more long-term in nature and could in-
volve referral to a special education 
class.

This model is sometimes referred to as 
the three-tier model, but it is not the only 
model. A more thorough discussion of 
the response to intervention issue appears 
on IRA’s website at www.reading.org. 
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