References

Bean, R.M. (2004a). Promoting effective literacy instruction: The
challenge for literacy coaches. The California Reader, 37(3),
58-63.

Bean, R.M. (2004b). The reading specialist: Leadership for the
classroom, school, and community. New York: Guilford.

Bean, R.M., Swan, A.L., & Knaub, R. (2003). Reading specialists in
schools with exemplary reading programs: Functional, versatile,
and prepared. The Reading Teacher, 56, 446—455.

Dole, J.A. (2004). The changing role of the reading specialist in
school reform. The Reading Teacher, 57, 462—471.

International Reading Association. (2000). Teaching all children to
read. The roles of the reading specialist. A position statement of
the International Reading Association. Newark, DE: Author.

International Reading Association. (2004). Standards for reading
professionals, revised 2003. Newark, DE: Author.

Joyce, B., & Showers, B. (1996). Staff development as a
comprehensive service organization. Journal of Staff
Development, 17(1), 2-6.

Lapp, D., Fisher, D., Flood, J., & Frey, N. (2003). Dual role of the
urban reading specialist. Journal of Staff Development, 24(2),
33-36.

Morgan, D.N., Saylor-Crowder, K., Stephens, D., Donnelly, A., Deford,
D.E., & Hamel, E. (2003). Managing the complexities of a
statewide reading initiative. Phi Delta Kappan, 85(2), 139-145.

Nowak, R. (2003). The discourse of literacy coaching: Teacher-coach
interactions during a summer school practicum. Unpublished
doctoral dissertation, University of Florida, Gainesville.

Pipes, G. (2004). What are they really doing? A mixed methodology
inquiry into the multi-faceted role of the elementary reading
specialist. Unpublished doctoral dissertation, University of
Alabama, Tuscaloosa.

Poglinco, S.M., Bach, A.J., Hovde, K., Rosenblum, S., Saunders, M., &
Supovitz, J.A. (2003). The heart of the matter: The coaching
model in America’s choice schools. Philadelphia: Consortium for
Policy and Research in Education.

Southern California Comprehensive Assistance Center. (2002). The
research base for RSN Team coaching training: A strategy for
ongoing professional development. Los Angeles: Author.

Sturtevant, E.G. (2003). The literacy coach: A key to improving
teaching and learning in secondary schools. Washington, DC:
The Alliance for Excellent Education.

Vogt, M., & Shearer, B.A. (2003). Serving as peer partner, cognitive
coach, and supervisor. In M. Vogt & B.A. Shearer (Eds.), Reading
specialists in the real world: A sociocultural view (pp. 203-220).
Boston: Allyn & Bacon.

L]

Adopted by the Board of Directors
May 2004

Board of Directors at Time of Adoption
Lesley Mandel Morrow, President
MaryEllen Vogt, President-Elect
Dick Allington, Vice President
Alan E. Farstrup, Executive Director

Patricia L. Anders
Timothy V. Rasinski
Ann-Sofie Selin
Cathy Collins Block
James Flood
Victoria J. Risko
Charline J. Barnes
Rita M. Bean
Carrice L Cummins

This brochure may be purchased
from the International Reading Association
in bulk quantities, prepaid only.

(Please contact the Association for pricing information.)
Single copies can be downloaded free for personal
use through the Association’s website:
www.reading.org
(requires Adobe’s Acrobat Reader).

©2004 International Reading Association
Brochure design by Linda Steere
Cover photo by Dynamic Graphics

INTERNATIONAL

4 Reading Association

’ 800 Barksdale Road
PO Bc 139

Newark, Delaware 19714-8139, USA
Telephone 302-731-1600

Fax 302-731-1057

www.reading.org

1065 6/04 SW

The Role and
Qualifications

of the Reading

Coach
in the United States

INTERNATIONAL

READING

ASSOCIATION



I ' ' ith the recent heavy focus on reading achievement at federal, state, and local levels in the
A lUnited States, the role of the reading specialist has changed. Although reading specialists
function in many roles, including remedial teacher, staff developer, supervisor, and mentor, the balance

of their activities has shifted away from direct teaching and toward leadership and professional

development roles. In fact, reading specialists working in exemplary schools, in addition to providing

direct instruction to students, spend a great deal of their time serving as a resource to classroom

teachers (Bean, Swan, & Knaub, 2003). Moreover, this change in role is consistent with the International
Reading Association’s (2000) position statement titled Teaching All Children to Read: The Roles of the
Reading Specialist; that is, the reading specialist has three major roles: (1) instruction, (2) assessment,

and (3) leadership. The leadership role includes working with classroom teachers to ensure that there is

quality “first” teaching (Pipes, 2004).
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With the changing roles have come a variety of new titles, such
as reading coach and literacy coach, and there is considerable
variability in the job descriptions for these coaches. Some
coaches are volunteers with no specific training in reading,
while others are school district employees with master’s
degrees and reading specialist certifications. In some schools,
tutors who work with students are also called coaches. These
individuals have a variety of levels of training, and they may
work for companies (both profit and nonprofit) that supply
supplemental services to students attending schools labeled by
the state as “in need of improvement,” based on the guidelines
of the No Child Left Behind Act of 2001.

At present, there is little consistency in the training,
backgrounds, and skills required for such positions, and there is
little consistency in the general competence of coaches, in part
because there are no agreed upon definitions or standards for
the roles. The Association applauds the expansion of reading
expertise available to students and teachers at the school
building level. However, individuals designated as reading
coaches, or literacy coaches, must be appropriately prepared
and have the knowledge and skills necessary to be effective in
the positions they hold.

Reading coaches frequently act as reading specialists
when they provide leadership for school-, district-, and state-
level reading programs. In the leadership role, they design,
monitor, and assess reading achievement progress; they provide
professional development and coaching for teachers and
building personnel; they are responsible for improving reading
achievement; and they may also supervise and evaluate staff.

These responsibilities are the responsibilities of reading specialists
(see International Reading Association, 2000), and if reading
professionals are serving in these roles (regardless of their titles),
they must meet the standards for reading specialist/ literacy coach
as indicated in the Standards for Reading Professionals, Revised
2003 (International Reading Association, 2004).

However, in many cases reading professionals employed in
these new positions are specifically focused on coaching
classroom teachers and supporting them in their daily work within
a specific school building or buildings. These reading professionals
do not supervise or evaluate teachers but rather collaborate with
teachers to achieve specific professional development goals.
Ideally, these reading coaches would meet the standards for
reading specialist/literacy coach in Standards for Reading
Professionals, Revised 2003 and hold a reading specialist
certificate. However, given the current emphasis on reading
coaching, the immediate need for reading coaches whose
responsibilities are limited to those described in this paragraph,
and the fact that in some states reading specialist certification is
not available, the Association acknowledges that school districts
may select candidates who do not meet the standards or have
reading specialist certification but who have other qualifications
that make them strong candidates for these positions. The goal in
such situations should be to provide professional development
opportunities, including participation in reading specialist master’s
degree programs, so that within three years the reading coaches
meet the Association’s standards. In the interim, school districts
should hire as reading coaches individuals who meet the following
minimum qualifications:

e Are excellent teachers of reading, preferably at the levels at
which they are coaching

¢ Have in-depth knowledge of reading processes, acquisition,
assessment, and instruction

e Have expertise in working with teachers to improve their
practices

e Are excellent presenters and group leaders
e Have the experience or preparation that enables them to

model, observe, and provide feedback about instruction for
classroom teachers

Ordinarily, teachers cannot meet these minimum qualifications
without having completed several years of outstanding
teaching; substantial graduate-level coursework in reading; and
coursework related to presentation, facilitation, and adult
learning. Reading specialists should supervise reading coaches
who do not have reading specialist certification.

Definition of Reading Coaching

In this position statement we address reading coaching as a
means of providing professional development for teachers in
schools. Specifically, there is evidence that one-shot, workshop-
oriented professional development efforts do not result in
changes in classroom practices or in student learning. Coaching
provides the additional support needed for teachers to
implement various programs or practices (Nowak, 2003).
Poglinco, Bach, Hovde, Rosenblum, Saunders, and Supovitz
(2003) conducted an evaluation study of a coaching model that
provides a good summary of what coaching does:

Coaching provides ongoing consistent support for the implementation
and instruction components. It is nonthreatening and supportive—not
evaluative. It gives a sense of how good professional development is.
It also affords the opportunity to see it work with students. (p. 42)

Why Reading Coaches?

The rapid proliferation of reading coaches is one of the
responses to increased attention to reading achievement and
the achievement gap in the United States. In recent years,
reading has been the focus of both state and federal reading
initiatives. Presidents Bill Clinton and George W. Bush and many
state governors have spearheaded these initiatives. The Reading
Excellence Act of 1998 under Clinton and the Reading First
provisions of the No Child Left Behind Act of 2001 under Bush
have allotted large amounts of federal dollars for professional
development targeting improved reading instruction. In many
cases, state education agencies have chosen to fund reading



